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GRUNDTVIG PARTNERSHIPS
FINAL REPORT  

for the period 2007 - 2009 
	Partnership summary:

	The Parents As Language Learning Partners (PALLPS) project has explored the role that adults can play as language learning partners. Partners from Romania, Spain and the UK have collaborated to develop Story Making as a new pedagogical approach to foreign language learning. Story Making has been influenced by the ‘narrative format approach’ for second language learning developed by Professor Taeschner at the University of Rome over ten years. The internalisation of narrative structures and language patterns is at the core of Story Making. 
Workshop activity with adult learner groups has equipped adults with the skills and motivation to support their children’s learning and to advance and restart their own language education. Based on the Common European Framework, a self-assessment checklist has been created to enable learners to monitor and record their language competence through Story Making. The role of adult learners as co-designers of the adult learning programme has served to widen participation and proved a successful capacity building strategy. The promotion of intercultural dialogue through the identification of cultural diversity and common values in selected stories has been a key feature of the project. 



	Main aims of your Partnership

	· to provide adults (parents/grandparents) with access to learning opportunities so that they can restart their language learning education, stretch their aspirations and understand how they can support their children’s learning
· to facilitate intergenerational learning through Story Making as a new pedagogical approach to improve the motivation and achievement of adults and their children in second language learning

· to stimulate an interest and curiosity in languages and intercultural knowledge through a rich exchange of stories from different countries

· to develop intercultural knowledge and understanding through Story Making thereby promoting intercultural dialogue between adult learners to extend the use of the European Languages Portfolio as a tool for the self-assessment of adult learning

· to increase parental involvement in their children’s education

· to engage adult learners as co-participants in the design and evaluation of an adult learning programme

· to develop the role of the tutor for adult learning



Communication and cooperation

	What communication and working language/s were used at Partnership level?

	English was the working language of the Partnership. Communication between the participant organisations was facilitated through face-to-face contact at scheduled project meetings and the regular exchange of e-mails.


	How would you describe the cooperation between the participating institutions? Were all institutions equally involved?

	A good level of cooperation was achieved by the Partnership. The hosting of project meetings in the three different partner countries enabled the exchange of cultural experiences and the building of good relationships. All partners were equally involved and the diversity of the group, including institutions from higher education and the independent sector, added richness to the development work. The delineation of responsibilities in relation to project tasks supported equal participation by all partner countries.



Evaluation and monitoring
	Please indicate how you monitored and evaluated the progress and impact of the Partnership (e.g. regular evaluation sessions, questionnaires for participants, etc).

	Project impact was monitored and evaluated through:
· the gathering and collation of data providing information about the language histories and  competence of sample groups of participating adult learners at the outset of the project, at an interim stage and on completion of the project. 
· project instruments, including questionnaires and focus group interviews, providing distance travelled measures in relation to increased language confidence, competence and motivation. Observations of workshop activity at local level was recorded in learning journals
· project meetings held in the different partner countries provided the most effective means of evaluating progress against intended project outcomes. Lead Partner meetings were scheduled on each occasion to review project objectives against project aims and evidence generated by activity at local level. The ongoing nature of this evaluation was formative in helping Partners to shape the strategy for project dissemination as well as identifying new opportunities for future development. The project meeting minutes provide a useful record of evaluative comments made by the Partnership.

· the effectiveness of Story Making as a methodology for second language acquisition for adult learners was evaluated by language experts on the team. This evaluation drew on evidence from the adult learner groups in each of the participating countries. The selection of stories for the digital story bank was quality assured by linguists on the project team.
· the piloting of project materials by different target groups, for example, the self-assessment descriptors drawn from the European Language Portfolio, has generated feedback impacting  on the final design of products.


	What were the main conclusions and consequences of the monitoring and evaluation?

	· Story Making as a new pedagogical approach has proved effective in improving the motivation and achievement of adults and their children in second language learning. Story Making has provided a creative and comfortable vehicle for second language learning and been effective in inspiring adults to restart or further improve their languages learning. The strong visual, auditory and kinaesthetic elements of the Story Making methodology have been effective in supporting adults to engage with both each other and their children in enjoyable, creative ways. 
·  equipped with the appropriate skills and confidence, adults feel empowered to draw on their own cultural experiences and areas of interest and expertise when sharing stories. This has given rise to creativity and prior knowledge and experience being used in new, innovative ways. Where this has take place in the context of the family, there has been evidence of rich, intergenerational learning. For those families in challenging circumstances it is felt that the project is serving to cement family relationships. The involvement and commitment of grandparents as language learning partners has been an interesting outcome and enthused project participants to consider how this previously untapped resource can be used most effectively.
· the appropriate selection and composition/adaptation of stories for Story Making has been critical to the  successful implementation of the learning programme. This has highlighted the need for an in-depth induction for Tutors into the Story Making methodology. The inclusion of language patterns and grammatical features appropriate to the needs of the learners has been a critical focus. The verbal rehearsal of these features through the ‘Imitation’ stage of learning has supported pronunciation and the internalisation of language patterns. The digital story bank compiled by the project team provides exemplar stories in the target languages, but this now requires further development to ensure continuity and progression for adult learners at different levels of language competence.
· the effective modelling of Story Making for adult learners has been critical to the success of the project. Modelling has been successfully built into the induction programme for Lead Tutors and subsequent adult learner groups. Face-to-face training opportunities where participants experience learning stories through imitation has enabled the modelling of paralinguistic features for storytelling and the appropriate use of the storyteller’s voice to create rhythm, stress and intonation. Modelling has furthered understanding of the visual prompts required to support the retelling of stories. The highly interactive nature of the workshop sessions has enabled participants to experience the enjoyment of Story Making with laughter being a key success factor! 

· models of practice with a range of target groups have been developed across the three participating countries, demonstrating the robustness of the Story Making methodology when transferred to different settings. In this way, the project has had an impact on the identified project target groups and also, through early dissemination, shown to be of interest to wider groups. Key target groups have included: parents, grandparents, community groups, teachers, trainee teachers and HE students of Business English and German. The project has both enriched the work of existing learning communities and resulted in the setting up of new adult learning communities.
· the engagement of adult learners as co-participants in the design and evaluation of the learning programme has been effective in promoting engagement and widening participation. In the UK, the recruitment and sustainability of a core group of parents was a critical success factor. Members of the group took up a variety of roles including facilitation, liaison, networking, fund-raising, and all round champions of the project. The model of ‘Parents as Ambassadors’ model has strongly emerged in this context. The core parent group has been instrumental in identifying effective strategies in engaging hard-to-reach adult learners in a geographical area scoring highly on the index of multiple deprivation. In Romania, early dissemination and networking through conferences and workshops ensured that experts and multipliers in the field were made aware of the project and played an important role in raising its profile and piloting materials with different target groups.
· drawing on the European Languages Portfolio, Common European Framework and Story Making performance descriptors (used to support L1 learning) self-assessment checklists have been compiled for storytellers and story learners under the headings of spoken interaction and spoken production. The checklists have been piloted with different adult learner groups. Observations made at the piloting stage indicated that the inclusion of statements related to the attainment of language competence through storytelling needed strengthening. A key observation was the omission of statements linked to storytelling at the lower levels of language competence (A1, A2) The final checklist has been successful in enabling adult learners to recognise their developing competence through self-assessment.
· an interesting, and perhaps unintended outcome of the project has been  recognition of the potential of Story Making as a business skill for adult learners. The transferability of the methodology for professional purposes has shown to motivate adult learners. The Romanian team has led on this strand of development, identifying relevant literature in the field and piloting Story Making with adult learners through Business English courses at the University of Bucharest. The relevance of storytelling as a career skill in business and leadership has been highlighted and has shown to have a positive impact on learner motivation. It is recognised that if parents/carers can see the relevance and application of storytelling skills in their own career development, motivation for supporting their children’s language learning through Story Making will be further enhanced. This strand would benefit from further investigation.
· In addition to the range of ‘awareness raising’ events that have taken place, the need for a more structured dissemination of the project has been highlighted. This points to further work and the need to design a Training the Trainers (Lead Story Making Tutors) manual and toolkit. Such a programme would enable the project team to quality assure both the Story Making methodology and strategies used when working with adult learners. The PALLPS team are currently considering applying for further funding to support this development under the Grundtvig Accompanying Measures Action.
· It was felt that the hosting of project meetings in the different project countries and regular e-mail contact contributed to effective partnership working. A project blog was set up by the Spanish team but was not used effectively by all partners. On reflection, the Partnership would like to have spent more time discussing how to manage communications more effectively through the project blog and explored new ways of keeping in touch through for example, internet phone calls (Skype) and instant messaging. These will be considered in future collaborations. 



Specific measures 
	If your Partnership planned at application level to address the theme of intercultural dialogue, please specify any concrete measures and activities undertaken, at local as well as at Partnership level:

	Project stories have been selected to reflect cultural diversity as well a common values. 

Spanish partners have contributed expertise in relation to using literature in developing intercultural knowledge and understanding. Stories including both specific cultural and intercultural themes have been provided and adapted to work in the context of Story Making. These have been included in the project digital story bank to promote a rich cultural exchange, providing a foundation for promoting intercultural dialogue.


	If your Partnership planned at application level to address one of the 2007 Grundtvig priorities of the European Call for proposals (see list at the end of this form), please specify any concrete measures and activities undertaken, at local as well as at Partnership level:

	· adult learners have been actively involved as co-designers of the project. Learners have been consulted through questionnaires, interviews and focus group discussions and their responses considered during project evaluation meetings to feed into the design of activities and products.
· a significant proportion of adult learners live in socially disadvantaged areas. Lead Tutor induction therefore included a focus on recruiting and sustaining ‘hard to reach’ parent/carer and grandparent learner networks. As co-designers of the project, adult learners have contributed effective strategies for engaging hard-to-reach parents. This has proved key to widening project participation.
· fathers and grandfathers have been actively encouraged to participate in the project through publicity and personal invitation. The timing of Story Making meetings/workshops has been considered by Lead Tutors to ensure equal access for working parents.



Quantitative data
Please indicate in the tables below the number of staff and learners from your institution, as well as the number of representatives of associated partners (and accompanying persons in the case of mobility) involved in Partnership activities and/or mobilities.
Gender of staff and learners
	Participation in local activities

	
	Female
	Male
	Total

	Number of staff 
	6
	
	6

	Number of staff with special needs
	
	
	

	Number of learners
	75
	8
	83

	Number of learners with special needs
	
	
	

	Total number
	81
	8
	89


	Participation in mobility (i.e. overseas trips to visit partners) 

	
	Female
	Male
	Total

	Number of staff
	3
	
	3

	Number of staff with special needs 
	
	
	

	Number of learners
	
	
	

	Number of learners with special needs
	
	
	

	Number of representatives of associated partners
	
	
	

	Number of accompanying persons (in the case of mobility involving persons with special needs)
	
	
	

	Total number
	3
	
	3


Employment status of participating learners and staff
	Participation in the project (local activities + mobilities)

	
	Learners
	Staff 
	Total

	Employed (full time)
	
	6
	6

	Employed (part time)
	
	
	

	Unemployed
	
	
	

	Retired
	5
	
	5

	Volunteer
	81
	
	81

	Other, please give details


	
	
	


Age range of participating learners and staff
	Participation in the project (local activities + mobilities)

	
	Learners
	Staff 
	Total

	Age range 16 to 24
	9
	1
	10

	Age range 25 to 34
	54
	2
	56

	Age range 35 to 44
	13
	2
	15

	Age range 45 to 54
	5
	1
	6

	Age range 55 to 64
	
	
	

	Age range 65 to 74
	4
	
	4

	Age range 75 to 84
	1
	
	1

	Age range 85 +
	
	
	


Ethnicity of participating learners and staff 
	Participation in the project (local activities + mobility)

	Ethnicity
	Learners
	Staff
	Total

	White
	British
	84
	6
	

	
	Irish
	
	
	

	
	Any other White background
	
	
	

	Mixed
	White and Black Caribbean
	1
	
	1

	
	White and Black African
	
	
	

	
	White and Asian
	
	
	

	
	Any other Mixed background
	
	
	

	Asian
	Indian
	
	
	

	
	Pakistani
	
	
	

	
	Bangladeshi
	
	
	

	
	Chinese
	1
	
	1

	
	Any other Asian background
	
	
	

	Black
	Black Caribbean
	
	
	

	
	Black African
	
	
	

	
	Any other Black background
	
	
	

	Other ethnic group
	Arab
	
	
	

	
	Gypsy/Romany/Irish Traveller
	
	
	

	
	Any other background
	
	
	


Target groups
	Which target groups does your Grundtvig Partnership support? (Please tick as appropriate)

	( Persons living in rural or disadvantaged areas

( Migrants / travellers / ethnic or other minorities

( Young adults (15-25 age range) at risk of social marginalisation

( Other economically or socially disadvantaged groups

( Unemployed persons 
	( Persons in prison

( Disabled persons

( Senior citizens

( Local community groups

( Women 

( Other, please specify …
Parents and Grandparents


Thematic areas
	Which main thematic areas does your Grundtvig Partnership cover? (Please tick MAX 3 areas)

	( Basic skills

( Environment

( Languages

( The media

( Active citizenship

( Health

( Arts, music, culture
	( Information technology

( Intercultural issues

( Consumer education

( Education for parents

( Sustainable development

( European countries / European Union

( Other, please specify: ….


Partnership activities

What concrete activities were carried out by your institution (at local level and during mobilities
)? 

	Date
(mm/yy)
	Activity description
	Actors involved

	09/07
	Briefing meeting for staff and learner participants
	Headteacher, Lead Tutors, Parent Representatives at participating primary school

	11/07
	Project meeting in Bucharest
Induction for participants into the Story Making methodology

Presentation of PALLPS project to adult learners of Business English at the University of Bucharest
	Partners and Lead Tutors from Romania, Spain and UK

	01/08 – 02/08
	Design of outline of workshop programme for Story Making adult learner groups
Recruitment of core adult learner group at UK  participating primary school

Design of project instruments – questionnaires for adult learners, prompts for focus group interviews.
	UK project Partner

Lead Tutors

	03/08 – 06/08
	Lead Tutor leading implementation of Story Making in French learning programme in project class. Scheduled opportunities for the children to share learning with their parents/grandparents
Questionnaires distributed to parents to provide baseline data
	Lead Tutors
Students

Parents/carers/grandparents



	06/08
	Project meeting in Spain
Interim evaluation leading to 2008 progress report

Translation of stories for digital story bank

Digital recording
	Partners and Lead Tutors from Romania, Spain and UK

	06/08- 07/08
	Adaptation and compilation of stories for digital story bank in liaison with international partners
	UK Lead Tutor

	09/08 – 11/08
	Extension of school-based project to a further two classes
Presentation of learning to parents through interactive Learning workshops 
	UK Lead Tutor in school setting

	11/08
	Project meeting in the UK
	Partners and Lead Tutors from Romania, Spain and UK

	01/09
	Piloting of revised self-assessment descriptors. Discussion with adult learners to ascertain relevance and usefulness as  a self-assessment tool
	Lead Tutors in school setting

	03/09 – 06/09
	Development of Story Making guide
	UK Partner
Lead Tutor

	06/09
	Project meeting in the UK
Visit and observation of target groups working on project

Discussion with school leadership team
	Partners and Lead Tutors from Romania, Spain and UK

	07/09
	Evaluation and preparation for final report
	


Partnership impact

	What impact did the Partnership have on the actors involved in your institution and in the local community?

	Impact on learners

	( increased language skills

( increased ICT skills

(  increased social skills

( increased motivation

(  increased self-confidence

(  increased knowledge about partner countries and cultures

( other impact, please specify: ….

	Please comment:
Participating adult learners have had a successful and enjoyable experience of learning a second language through Story Making. The project has raised awareness about languages learning and set high expectations of standards that can be achieved from an early age. This has inspired adults, many of whom have been motivated to restart their language learning education, learning alongside their children to experience the joy of story. Responses from questionnaires, observations of parents working alongside their children and informal discussions between Lead Tutors and parents reveal that ‘learning together’ (adult to adult and adult to child) has been critical to the success of the project. A sample of the adult learner self-assessment checklists provide further evidence of the popularity of learning creatively through narrative in this way (Ref: UK case study)  
Tasked with the responsibility of being a language learning partner, parents have set themselves high expectations, often needing to overcome long established barriers to learning (own school experience of languages learning being a commonly cited barrier) The project has provided a real purpose for adult learning. Parents, carers and grandparents have been motivated to request guidance on correct pronunciation and are asking questions as to how they can seek further support to further their languages learning beyond the duration of the project. Further requests for story scripts, visual prompts and story actions to draw on when supporting their children in learning new stories demonstrate a strong interest in the learning methodology.


	Impact on staff

	( increased language skills

( increased ICT skills

(  increased pedagogical skills

(  increased motivation

(  increased project management skills

(increased knowledge about partner countries and cultures

( other impact, please specify: …..

	Please comment:
The project Lead Tutors have grown professionally in the following ways:

· project implementation has provided opportunities for staff to  improve their own levels of language competence, particularly in relation to pronunciation.

· the implementation of Story Making as a methodology for second language learning has heightened and extended the teachers’ awareness of preferred learning styles in the context of adult learning

· Lead Tutors have developed a toolkit of strategies to engage hard-to-reach learners in their setting, working collaboratively to recruit and sustain new adult learning networks.   
· Lead Tutors have experienced new ways of working with parent/adult learners in their setting. The design of project tools to consult adult learners and the engagement of a core group of parents as co-architects of the project has promoted evidence-based practice, enabling a more accurate measure of impact.
· Lead Tutors have benefited from the rich experience of working internationally. Partnership working itself has given rise to rich cultural insights and networking experiences. The development of the digital story bank, including traditional stories from different countries and tales underpinned by intercultural themes, has further enhanced staff knowledge and understanding. A personal response to the project from one of the Lead Tutors is included in the UK case study.


	Impact on the institution/organisation

	( changes to the curriculum

( changes to organisational arrangements (NB: has raised awareness of the need to review organisational arrangements)
( increased support of the institution/organisation management

( increased cooperation among staff

( other impact, please specify: …..

	Please comment:
The project has resulted in the development of a new adult learning community in the participating primary school. The high levels of motivation and engagement demonstrated by the adult learners has given rise to a number of questions in relation to whether there are suitable organisational structures to extend opportunities. For instance, does the school setting have capacity to grow and sustain adult/parent learning groups? To what extent can the school work with extended services to make provision for adult learners? Is there suitable accommodation to host parent learning workshops? How will new staff be inducted into new ways of working with parent learners?

Through teacher modelling, team teaching and dissemination at meetings, the profile of Story Making as a methodology for second language learning has been raised. The project is impacting on curriculum developments within the school and plans are in place to embed practice at Key Stage One and further extend the project across other year groups within the school.


	Impact on the local community

	(  support and participation of family members

( increased support and participation of other local/regional actors

( increased cooperation with other local institution/organisations

( increased cooperation with local companies

( other impact, please specify: ……

	Please comment:
Through the development of the role of parents as language learning partners, home-school partnership has been strengthened. Lead Tutors have been required to work in new ways with families to co-design the children’s learning. The project has engaged grandparents, often a previously untapped resource in schools.  



Dissemination and use of results

	Please indicate how you have informed your institution/ other institutions / the local community of the results of your Partnership?

	Project activity and outcomes have been disseminated through:
· articles written for the co-ordinating institution’s annual journal (International Learning and Research Centre Journal, 2008) 

· web-site coverage: www.ilrc.org.uk
· opportunities used to speak about the project and disseminate findings at Local Authority seminars and events  (Bath and North East Somerset, Dorset, Gloucestershire, Wiltshire) generating ideas and the application of the Story Making methodology in other languages.

· opportunities used to brief and update local authority partners (advisers, inspectors, consultants), school Headteachers and Regional Directors (National Strategies) on progress and findings. 

· using digital evidence (project photographs, video recordings of modelled stories) to share learning approaches with local authority family learning teams to demonstrate both the impact and  potential of the project .    


	How do you think that the results and products of your Partnership could be used by others?

	The Partnership has been successful in developing potentially replicable models of practice with adult learners in different contexts, encompassing parent learners in a UK primary school setting, adult learners of Business English at the University of Bucharest and trainee teachers at the University of Murcia, Spain. In order to quality assure the Story Making methodology and its application in the context of foreign language learning for adults, it is strongly felt that the findings and products should form the basis of  a Training the Trainers course. This would provide new Lead Tutors with appropriate induction and ongoing support. An on-line component to the training may be considered, requiring some refinement of the products resulting from the initial project. 
The existing Grundtvig Learning Partnership has agreed to work towards submitting an application for further funding under the Grundtvig Accompanying Measures action. This will involve the recruitment of additional Partners to create a consortium. In addition to the Training the Trainers course, the Partnership would also look towards the organisation of an international conference to support wider dissemination of the project.









� More detailed information on mobilities is requested in section 12





